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ABSTRACT 
Considering its influential role in students’ behavior and attitudes, a 
textbook has to reflect balanced images, and information about males and 
females. It also has to support broad choices and many roles for both sexes 
to avoid unjust or bias gender issues. This study aimed at examining whether 
an EFL textbook published by the Indonesian government promotes gender 
equity by (1) mapping the proportion of textual and visual representation of 
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males and females in the textbook; (2) describing how males and females are 
treated in the textbook. Through content analysis, the study revealed that the 
book is gender-biased as indicated from unbalanced (1) textual and visual 
representation (2) variety of activity, role, and occupation, (3) order of 
mention, and (4) adjectival portrayal. In all indicators, the female is 
underrepresented, hidden, and framed within traditional gender stereotyping.  
Reflecting on these findings, revision by the government and/ or careful 
treatment by teachers when using the book are ushered.  
Keywords: bias, content analysis, gender representation, gender stereotype, 
textbook. 
 
INTRODUCTION 
 Dakar convention which was held by the United Nations of Educational, 
Scientific, and Cultural Organization (UNESCO) in Senegal 2000 and its 
follow up event in 2015, recommended that awareness of political correctness 
of gender issues need to be forced in teaching and learning tools and materials. 
The initial evaluation of gender representation is the study by Lakoff in 1973. 
Lakoff’s study revealed that women tend to be in a lower status position more 
than men. This finding has attracted scholars around the world to conduct 
studies about gender including its representation in textbooks. Textbook serves 
as one of the sources of language input for students and as a basis for language 
learning in class (Tomlison, 1998). Along these lines, it is significant that 
textbook needs to reflect balanced pictures, data concerning males and females 
and support wide choices and numerous roles for both genders for avoiding 
unjust or bias gender issue. However, Lee (2014) noted that gender bias is still 
founded in textbooks. This can influence students’ thinking about men and 
women. Lee (2014) also said that material found in textbooks invites.learners 
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to relate to character conduct in the textbooks, which makes students imitate 
practices that are regular of their genders. Thus, gender has to be presented 
equally in textbook because textbook has an important role that influences 
students’ behavior and attitudes towards gender.  This present study focuses on 
senior high school ELT textbook, it highlights a single book published by the 
Indonesian Ministry of Education and Culture, “Bahasa Inggris”. The study 
expands the scope of investigation by counting the appearance of male and 
female both in textual and visual, and examining how male and female are 
treated in the textbook.  This examination is carried out by looking at the order 
of gender appearance and the gender’s domain activity, role, and occupation, 
and adjective used by male and female. 
 
Gender Representation and Gender Stereotype in ELT Textbook 
 
Gender is the role of female and male that has been constructed up by 
social and cultural (Holmes, 2007). It is a contextual dependent term that 
applies to males and females with specific linguistic strategies (Bell, McCarthy 
& McNamara, 2006). Meanwhile, the word ‘representation’ is the production 
of meaning through language (Hall, 1997). In addition, Shorter Oxford 
Dictionary in Hall (1997) stated that ‘to represent’ means to describe or depict 
it, to call it up in the mind by portrayal or description or imagination. Thus, 
gender representation means how the role of males and females which build 
socially is described. 
Movements to gender equity has been running for decades and today 
more and more individuals as well as organization voice their thoughts on the 
issue. The UNESCO, for example, have sounded for males and females to have 
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equal access in education and learning opportunities. Likewise, LeMoyne 
(2011) noted that gender equity implies that males and females have the same 
rights, resources, possibilities, and protections. In a broader sense, EDC (2007) 
stated that gender equity deals with the ability of female and male to have same 
opportunities, rights, and responsibilities in aspects of life. 
Regardless of growing the gender sensitive movement, traditional gender 
stereotyping persists today. According to Matsumoto and Juang (2008) gender 
stereotypes are behavioral or psychological characteristics of males or females. 
In Indonesia, gender stereotype is still an issue. There is gender stereotype that 
is reflected in gender roles. Some people still have a traditional perspective of 
three ur; sumur, dapur, and kasur (wash up, work in the kitchen, and bed) as 
the duty of females. Whereas now, females do not only relate to those 
activities, but they also work outside as male commonly do (Damayanti, 2014). 
Sunderland, 1994a in Mustapha (2012) also mentioned some dimensions of 
gender stereotype/sexism, those are; invisibility, occupational stereotype, and 
relationship stereotype, namely: (1) Invisibility: The visibilities of females are 
less than males or vice versa, (2) Occupational stereotypes: females or males 
are represented fewer in occupational roles, (3) Relationship stereotypes: while 
females mostly are represented as individual being more in relation with males, 
rather than males more relation with females, (4) Personal characteristic 
stereotyping: while females represented as emotional and timid, (5) 
Disempowering discourse roles: when more males talking first rather than 
females, (6) Degradation: blatant sexism to the point of misogamy. 
Ignoring its sensitivity, gender is one of the elements that is often taken 
for granted in ELT textbooks. It is common to find ELT textbooks which are 
biased in representing males and females; while, ideally, the textbooks should 
depict a balance of active roles between males and females.  
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In Indonesia, the study of gender representtaion had been conducted by 
Yonata and Mujiyanto (2017) and Fahriany (2019). In Asia, the study of gender 
representation also had been conducted by some researchers, i. e. Nofal And 
Qawar (2015), Salami and Ghajarieh (2016), Dahmardeh and Kim (2019), etc. 
In addition, Lee had been conducted some studies of gender representation in 
different years.Lee had conducted several researches about gender 
representation in 1999, 2008, 2009, 2010, 2012, 2014, and 2016. In the latest 
research, Lee (2016) investigated gender representation in four contemporary 
Japanese EFL textbooks for High School in Japan which titled “Gender 
representation in Japanese EFL textbooks – a corpus study”. The result of this 
study reveals that female is underrepresented in some aspects, such as female 
under-representation in the appearances, the adjective used, and the order of 
mention. While in the gender-neutral and gender marked vocabulary, the four 
EFL textbooks use gender-neutral vocabulary. Besides, Dahmardeh and Kim 
in 2019 investigated gender representation in five ELT textbook for secondary 
school in Iran titled “Gender Representation in Iranian English Language 
Coursebook”. The result of this study is there is gender imbalance in these five 
ELT textbooks. Male is more presented than female in names and photo. Also, 
the role of males is more wide and varied. Moreover, Qatawneh and 
Rawashdeh (2019) examined a study entitled “Gender representation in the 
Arabic language textbook for the ninth grade approved by the Ministry of 
Education for use in schools in the United Arab Emirates (UAE)”. The study 
reveals a significant difference between the total number of aspects presented 
for females compared to males, which means that there are imbalances and 
clear differences in the representation of gender aspects in this textbook. Also, 
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when female and male appears in a single phrase, males are mentioned before 
females. Moreover, the study also reveals that the language used in the 
textbook was mostly in favor of males. 
 
RESEARCH METHOD 
The object of this study is an English language textbook for tenth-grade 
Senior High School student titled "Bahasa Inggris" published by the Indonesia 
Ministry of Education and Culture. This book is used by almost all of senior 
high schools in Indonesia. In this study, we employed a content analysis as the 
research design. Referring to Krippendorff (2004), content analysis is a 
research technique for making valid and replicable inferences from texts (or 
other meaningful matter) to the contents of their uses.  In conducting the 
content analysis, categories for analysis were pre-developed from Porreca 
(1984), Lee (2014), and Qatawneh and Rawashdeh (2019), and it covered 11 
aspects. 
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Table 1. Research Instrument 
R.Q. Categories Criteria Codes 
1. How are male and 
female represented 
in the textbook?  
 
 
 
 
 
 
 
 
2. How are 
male and 
female 
treated in the 
textbook? 
 
Female and 
Male 
appearance 
 
 
 
 
 
 
 
 
 
 
Female and 
Male activity, 
role and 
occupation 
 
 
 
 
 
 
1. Frequency of selected gendered 
words (e.g. wife, husband, girl, 
boy, man, woman, etc.) 
 
 
 
2. Frequency of occurrence of 
feminine and masculine proper 
noun 
 
 
 
3. Frequency of occurrence of 
feminine pronouns and masculine 
pronouns  
 
4. Frequency of occurrence of female 
and male address titles 
 
5. Frequency of occurrence of female 
and male character in 
illustration/images 
 
Frequency of female and male activity, role 
and occupation according to the aspects: 
1. Educational aspect: Everything 
related to education and its 
multiple activities. 
 
2. Professional aspects: Everything 
related to the professions, business, 
industry, science, engineering such 
as medicine nursing, employment, 
maintenance, and others. 
 
3. Social and family aspects: All 
aspects related to family, social 
cooperation, and deepening the 
spirit of national belonging. 
 
GWm 
(male), 
GWf 
(female) 
PFm, PFf, 
NPFm, 
NPFf 
 
 
Pm 
Pf 
 
 
ATm 
ATf 
 
Vgm, Vgf, 
Vim, Vif, 
Vn 
 
 
Ea/r m 
Ea/r f 
 
 
Pfa/r m 
Pfa/r f 
 
 
 
Sfa/r m 
Sfa/r f 
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Adapted from Porreca (1984), Lee (2014), and Qatawneh and Rawashdeh 
(2019).  
The technique of data collection which the researcher employ was 
document analysis. Then, data obtained were analyzed following the seven 
steps of analytic procedure listed in Marshall and Rossman (2006, p. 156-157). 
1. Organizing the data 
All the data were examined through open coding to make it more 
organized. Open coding done by reading through data several times and 
then starting to create tentative labels for chunks of data. The data were 
analyzed every sentence, and even word by word. This process aimed 
to build concepts and categories. 
2. Immersion in the data (by reading and re-reading) 
The data were read and re-read to find the structure for further 
categories generation.  
 
 
 
 
 
Order of 
Mention 
 
Adjective used 
 
 
4. Leisure aspects : All aspects 
related to an activity in a leisure 
time, such as  listening to music, 
game, and others 
 
 
Order of mention of male and female in a 
phrase coordinated by and/or 
 
 
 
Adjectives collocating with selected 
gendered nouns or their plural forms 
(woman, man, boy and girl), and the 
pronouns he and she 
 
La/r m 
La/r f 
 
 
Om 
Of 
 
Ap m 
Ap f 
An m 
An f 
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3. Generating categories 
Based on the immersion, there were other two emerging categories. 
There were nine pre-developed aspect; (1) frequency of selected 
gendered words, (2) frequency of occurrence of female and pronouns, 
(3) frequency of occurrence of female and male address titles, (4) 
frequency of occurrence of female and male character in 
illustration/images, (5) kinds of female and male activity, role and 
occupation according to some aspects such as (a)educational, (b) 
professional, (c) social and family, (6) the order of mention of male and 
female in a phrase coordinated by and/or, (7) and adjectives collocating 
with selected gendered nouns and their plural form. Then, the two 
emerging categories are frequency of occurrence of female and male 
proper nouns and kinds of female and male activity, role, and 
occupation in leisure aspect. 
4. Coding the data 
The data were coded based on the 11 aspects. Tables were made for 
each aspect. Then, the frequency of each aspect were counted using 
tally. Then, tally is given in each category (male/female) in the table of 
each aspect. Besides, kinds of adjectives used were listed and the 
number of each adjective used were counted, and also kinds of activity, 
role, and occupation in educational, professional, social & family, and 
leisure aspect were also listed then put in the table. Besides, to make it 
easier, sign in every taken data were given in the textbook. 
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5. Interpreting the data 
After the data were coded, the data were interpreted. The coded data 
were summarized, then reviewed for patterns and relationships, and 
related the results to data obtained from the inter-rater reliability.  
6. Searching for alternative understanding 
Alternative explanations as well as alternative point of view for 
particular data were looked for. Basic theory, data’s inter-rater, and 
previous study were read and learned. 
7. Writing the report 
After the sufficient understanding was gained, the report was written. 
To check the reliability, an experienced English teacher who has been 
using the textbook served as an inter-rater. To ensure the inter-rater reliability, 
Kappa coefficient calculation was carried out using SPSS 17. The result is 
0.798. Based on Landis and Koch (1977), Kappa value of more than 0.75 is 
indicated as excellent reliability. Thus, it can be interpreted that the inter-rater 
realibility of this study is excellent. 
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RESULTS & DISCUSSION 
How male and female are represented in the textbook 
Textual Representation  
In terms of textual representation, there are four aspects that are 
analyzed, namely frequency of selected gendered word, frequency of proper 
noun, frequency of pronoun, and frequency of address titles. 
 
 
 
 
 
 
 
 
 
 
 
 
Table 2 shows the frequency of male and female’s freuencies in textual 
representation. 
1) Frequency of selected gendered words 
As shown in table 2, the frequency of females in the form of gendered 
words outnumbers the males. However, the variety of female words is less 
than male words. In addition, in some of narrative texts, the animal 
characters such as “kanchil” and “crocodile” are indicated as male, as shown 
Table 2. Frequency of male and female in textual representation 
Male Female 
Aspect Frequency Aspect Frequency 
Gendered 
words  
132 Gendered 
words  
160 
Proper noun  
- Public figure 
- Non Public 
Figure 
448 
165 
283 
Proper noun  
- Public figure 
- Non Public 
Figure 
299 
52 
247 
 
Pronoun  379 Pronoun  327 
Address titles  5 Address titles  1 
Total: 964 (55%) Total: 787 (45%) 
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in the use of masculine pronouns (he, his, and him). Thus, it can be 
concluded that males hold more varied roles and status than females in the 
textbook examined.  
 
2) Frequency of male and female proper noun 
In the textbook examined, there are six texts related to male-oriented 
issues. In addition, in some chapters of the textbook examined, there are 
quotations from some public figures at the end of most chapters. Based on 
table 1, the frequency of males in terms of proper nouns is higher than 
females. The proper noun is categorized into two categories, such as public 
figures and non-public figures. In both categories, the proportion of males 
is higher than females.  There are 11 quotations in the textbook examined; 
10 out of 11 are from male figures. Thus, it could be a reflection of male 
dominance in power. In addition, it can be inferred that male is more 
influential than female. 
3) Frequency of male and female pronoun 
As shown in table 2, the representation of male pronouns in all types of 
pronouns is higher than female pronouns 
4) Frequency of male and female address titles 
Table 2 shows that the frequency of female address titles is less than 
male address titles. In the textbook examined, the use of male title occurred 
frequently, while female title occurred much less in frequency. It is 
surprising to note here that only one female called by the title, i.e., ‘Mrs. 
Sabariah. Other than ‘Mrs.’ no female title was used in the textbook. 
In.comparison, male title was repeatedly used in the textbook as ‘Mr. 
Sultoni’, ‘Mr. Surya’, and Mr. Muslih’. This also shows biased and unequal 
representations of female and male genders.  
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From the the presentation of data, it can be concluded that male is more 
presented textually in the textbook. This phenomenon is known as 
invisibility. Invisibility occurs when the visibilities of females are less than 
males or vice versa (Sunderland in Mustapha (2012)). Sadker et al (1991) 
stated that invisibility is the most dangerous bias. When the visibility of male 
and female are not represented equally in textbook, it could lead the students 
to have a wrong perception about gender. The female’s invisibility in the 
textbook could mean that female is not considered as significant and worthy. 
Lee (2006) stresses that under-representing females indirectly convey that 
females and their achievements are not worthy. Like other studied textbooks 
around the world, females tend to be treated unfairly in such a way in this 
case. Moreover, Tarrayo (2014) stated that if females are not cited as oft as 
males in textbooks, the implicit signals are that females are not significant 
enough to be included in those textbooks. 
Visual Representation 
In terms of visual representation, images or pictures in the textbook examined 
are analyzed. In determining whether the picture is female or male, 
we see the context. 
Table 3. Frequency of male and female in visual representation 
Male Female 
Neutral (male & 
female) 
Individu 16 Individu 6 Group 12 
Group 12 Group 5 
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Table 3 shows the frequency of male and female in visual 
representation. Table 3 reveals that males representation in both individual and 
group images is higher than females images. In addition, the neutral images 
that consist of males and females in 1 frame were also under the representation 
of male images. In a nutshell, the achieved findings stressed on the inequality 
between females and males. The female’s portion to males is about 1 to 3. In 
another word, males are represented exceed twofold comparing females. A 
study by Ahmad and Shah (2019) also revealed that in their textbook examined 
male dominance is quite visible in the pictorial representation. 
 
How male and female are treated 
Kinds of activity, roles, and occupation of male and female in the textbook 
In this section, kinds of activity, roles, and occupation of males and females 
are analyzed based on four aspects, namely educational aspect, professional 
aspect, social & family aspect, and leisure aspect. 
1) Educational aspect 
In educational aspect, the activities of males was more varied than 
females. It was related to the level of education and field of study. Males 
were represented having activity on some level of education such as 
elementary school, vocational school, high school, and higher level of 
education while female was only represented on higher level of education. 
In addition, males were represented studying in some field of studies such 
as language and engineering, while female was represented studying in 
culinary. The activities of females were also related to teaching. However, 
Total 
28 
(55%)  
11 
(22%)  
12 
(23%) 
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both males and females were represented having the same activity in 
competitions, i.e won speech contest and math olympiad for female, and 
won speech contest for male. 
2) Professional aspect 
Male’s activity, role, and occupation is more various than female in 
professional aspect. It shows that male has more chance to work in various 
field than female. Males are represented working and doing activity related 
to engineering, business, and industry. While female is not represented having 
role or activity related to engineering, business, and industry. While female is 
not represented having role or activity related to engineering, business, and 
industry. Other than that, female’s roles and occupations tend to relate with 
culinary and health like baker, medical doctor, and the activity is make and 
sell a snack in the canteen. However, in this textbook, both males and females 
are represented equally with the role of both genders as a teacher, leader and 
flight attendant. It indicates both males and females could have the same role. 
3) Social and family aspect 
In the textbook examined, female’s activity in social & family aspects 
is more varied than males. From these lists of activities in social & family 
aspect, female is suggested to do domestic activities such as dealing with 
home-related activities. This result is also supported by Wu and Liu (2015) 
who argue that women are depicted more in the category of domestic 
activities in which they undertake all the housework and perpetuate nursing 
and caring family. However, males and females are represented equally in 
family roles. However, both males and females are represented by having the 
same family roles. It is in line with the previous studies of Lee and Collins’s 
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(2008) and Yang’s (2011) who find the fairly equal representation of both 
genders in familial settings: both male and female are represented as father 
and mother, husband and wife, and son and daughter. 
4) Leisure aspect 
Male’s activity in leisure aspect is more varied than females, but 
the activities and role of female are also various. Female is represented in 
the textbook by doing some activities, such as play basketball and go to 
gym and having role as football supporter which are commonly known as 
male activities and role. In addition, male and female activities mostly 
were included as outdoor activity, except one of activities of female i.e 
practice baking cookies. 
From the findings, it can be concluded that male’s activity, role, 
and occupation are more varied than females. It is also known as 
occupational stereotyping. It occurs when females or males are 
represented fewer in occupational roles (Sunderland in Mustapha (2012)). 
Huang in Wu and Liu (2015) stated that the occupational role represented 
by females and males in textbooks had a role as models for students and 
can influence the life aspiration of students. Thus, it is problematic because 
in the textbook female is represented having limited occupational roles 
than male. Limiting female to do some kinds of activity and role also 
shows that females are less competent than males. 
Order of Mention 
 
 
 
 
 
Table 4. Order of mention 
Male Female 
56 (84%) 11 (16%) 
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Table 4 shows the order of mention of male and female in the textbook. 
In this textbook, male dominance and superiority are shown by mentioning 
males before females in one single phrase. As in previous study (e.g. Lee 
(2014), (2016); Lee and Collins (2008), (2009); Porreca (1984); Qatawneh and 
Rawshdeh (2019)), the present study reveals the textbook contains male 
firstness over than female firstness. As shown in table 4.11, there is a clear 
tendency for assigning firstness to males. There are 56 male firstnesses in the 
textbook, however there are only 54 male firstnesses that indicate as stereotype. 
It is because the male firstness “Habibie and his wife” does 
not show any stereotype as the phrases included in the authentic text entitled 
“B.J. Habibie” in the textbook. Thus, the author tend to mention Habibie first, 
then continued by “his wife”, rather than “His wife and Habibie” because the 
text is about “B.J. Habibie” not “Habibie’s wife”. Lee (2014) stated that the 
way of putting female names after male names in coordinated expressions also 
conveys an implication of female inferiority. Besides, Ahmad and Shah (2019) 
said that the one who is mentioned first before another one is given more worth. 
Thus, it indicates that in this textbook male is worthier than female. 
Adjective used by males and females 
The kind and frequency of adjectives used by males in the textbook 
examined were also higher than females. In addition, there is a gender 
stereotype related to the adjective used. In this textbook, the author tended to 
represent female by using adjectives related to their emotions, age, and 
appearance. At the same time, male is represented by using adjectives related 
to physical and mental strength and also wealth. United Nations of Human 
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Rights (2014) stated that gender stereotypes can be both positive and negative. 
In this textbook, females are represented using negative adjectives higher than 
males. It indicates that females having negative attitudes higher than males. 
While males were represented using positive adjectives higher than females. It 
indicates that males having positive attitudes higher than females. 
All in all, it clearly shows that there is still gender bias in the textbook. 
Biased representation of both genders could negatively affect learners. 
Foroutan (2012) stated that if there are gender inequalities in textbooks that are 
authored and simulated by students, they will likely be socialized into various 
gender roles, resulting in the perpetuation of inequalities and bias against 
women. This may result in them failing to realize their potential (Amerian & 
Esmaili, 2015). Because of the negative effects of gender bias in the textbook, 
efforts should be made to represent both genders in equal proportion. For 
example, textbook adoption committees should be formed to assess the factual 
coverage of race, class, and gender in the textbooks. In addition, wherever 
textbooks fail to ensure equal representation of the gender, the teachers should 
supplement the material to balance the coverage of both genders by themselves 
(Chick, 2006). 
CONCLUSION  
The study confirms that EFL textbook which tends to represent male 
and female unequally is biased, particularly the EFL textbook titled “Bahasa 
Inggris” for tenth-grade Senior High School students published by Indonesian 
Ministry of Education in 2018, therefore it needs to be treated with caution.  
There are unequal representations of both genders. In the textbook, the 
appearance of females both in textual and visual are less represented than male. 
In textual representation, male outnumbers female in terms of the frequency of 
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gendered word, proper noun, pronoun, and address titles, and also male plays 
dominance in the quality as shown in the number of quotation from male 
figures. It indicates that male is having more status/roles and also male is 
considered more influential as indicated by the number of quotation in the 
textbook. In addition, male also outnumbers females in visual representation 
by 33 %. Lee (2006) stresses that under-representing females indirectly convey 
that females and their achievements are not worthy. 
Besides, kinds of activities, roles, and occupations of female are also 
limited, while male is represented as having more various activities and roles 
than female in all gender aspects, i.e educational, professional, and leisure. 
Whereas female’s activity in social & family aspects is more various than male, 
it indicates that female is mostly presented to do domestic roles. A clear bias 
can be seen in the educational and professional aspects. In educational aspects, 
male is represented having various activities in some level of education and 
field of study while female is only represented having activity in one level of 
education and culinary. In professional aspects, male is represented having 
various activities and roles. Moreover, in this textbook, male’s activity, role, 
and occupation are related to science, engineering, business, and industry, 
while female’s activities and roles are related to culinary and health. 
In addition, pattern of mentioning both genders in one phrase is also 
showing bias when males were mentioned before females. Moreover, the use 
of positive adjectives by male is higher than females, while the use of negative 
adjectives by female is higher than males. It indicates that female in the 
textbook is represented having more bad attitudes than male. Moreover, there 
is a tendency to represent females in terms of their age, appearance and 
Zango Anisa Agni, Endang Setyaningsih, Teguh Sarosa 
202 
 
emotions. On the other hand, the textbook’s authors tended to represent males 
with physical, mental strength and wealth. 
There are some suggestions from the researcher, namely (1) textbook 
authors need to avoid gender stereotyping and inequality in providing adequate 
and proper textbooks as main source material for English teaching and learning 
process. It could be done by asking some reviewers to check, review, and make 
sure that the textbook contains gender equality, (2) teachers as the main actor 
in the classroom can manage to equalize gender stereotype through selecting 
appropriate materials. Besides, the textbook used is contained gender 
stereotypes, it is better for the teacher to clarify the students’ perception toward 
gender, the teacher needs to explain the concept of gender equality. It could be 
done by adding visual representation of both genders that shows equality in 
both genders. Another suggestion for teachers is that teachers can modify the 
learning material from other sources to avoid gender stereotype or bias, (3) the 
other researchers are expected to study gender representation in ELT textbooks 
with different aspects analyzed or other gender issues that may exist in ELT 
textbooks. Besides, further researchers can take different aspect i.e political 
representation, ethnicity, or culture. 
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